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ABSTRACT 

A 5-year experimental project, the Bilingual Mini 
Head Start program is an early education program for children of 
migrant farm workers. The program has 2 components: the mobile and 
the stationary ce^oneivts. In the' stationary program, 2 year-round • 
centers are opeXateS in Cornell and Moses Lake (Washington) s These 
centers* purpose\is to j/emonstrate how services jday be provided with 
maximum ef f ectiveWs^^o a very unstable population group. In the 
mobile program, teachers are selected from adults whose families move 
with the crops. These teachers accompany small clusters of children 
from La Grulla (Texas) to various work stops providing continuing 
educational services. This program's purpose is to demonstrate how 
much benefit can be gained by providing continuity in an educational ♦ 
program as the children move. Based on the program objectives 
outlined in the Hay 1973 proposal under which the program is 
currently operating, this report presents an evaluation of the 
program* s progress to approximately the 27th month of operation. The 
evaluation covers the instructional, staff* development, parent 
involvement, materials development, relocating delivery system, and 
management components. (NQ) 
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TO: Nlr, Ernosl ^orre, ^upori ntendent 

ar. - .^'eT:;^jrs of t.-iO ho'J r'l of 
I nt er'^e di ^le Sc;.ool Di s t ri ct l^V'J 



KHOiV: revorlv VcConnei 1 , Jr.v^ji u'^i tor litlo Vlf^i^T^gu^ 



r J ^ c t 

StJ".JE"T: 'hvalu^i t * or^. of Proj^ress 



T:ie rooorl v;:iich f'ollo^vr: repres-ints /an ovalu^itJon 
of Di^^op^rcrs t j Go^proximat e ly the 27t^; T^r^nXn of pro/^ram - 
operation of hilinru^^l -Vini rie^^d Styrt,/^ five year 

expe ri Tionta i project. This report is/tn^:; fourth ^ o-valuo t i on 

/ • / 

in the ruries prco^red on this ore '/'am. 

f . . 

r^:ie rerort is b^ase i on tn-/ Dro''r''3m obje r Hi ves 
outlined in the i-'gy, 1973 proposal under ,v/hich the pro^ra-n 
ir> currently operatinr. dowev^r tne ir^^^ri odor,....jc^fr^^ 

ft 

reported oe^'ns at tne end o'/ Januarv/ 19^3 wh:ch p',int 

marked the closure aate f or; prof^ram operations repo^^Ced"^ 

/ 

in the third r ro ' ct eval\4ation. 

Trie findinrts of ^^his evaluati*on h'^ve b^-er audited 
by t^r. f\'>rk Grnen, of the ;^orthwo:?t ^-ri f>rta 1 ^^r^ducat i on 
baLoratory. ^ij; c^/ockod In/J 'i doaua(*y of' l-irX^rv of 

children and reviewed! al; d^ta' colJectlon instruments. ^^e 
bar. also cross checjced the"occuracy of all data summaries 
and the comple teneyfes of documentation for all claims made in 
thin evaluat 1 on, ; 
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INl'RODUCriON 



November, 1973 



The BILINGUAL MINI HEAD START pro-^ran is an early education- 
pro.sram for the children of njit/^rant farm workers* 

The program h^s two components: the stationary prop^ram 
and the mobile pro.;ram. The stationary program operates in two 
locations: Moses Lake anj Connell, V/asninr.ton. These centers 
''operate year round serving rrigrant children on an in and out 
basis, and other cnildren of settled out mi:;rant famili-es as 
space permits. Xne purpose of theso centers is to demonstrate 
how services may be provided with maximum effectiveness to 
a very unstable population group. 

Tne mobile pro^^ram operates durinp; the winter months in 
La Grulla, Texas, a small town located by the Rio^Grande River 
wi'thin only 3 f'e.v miles of old Mexico. It is esti-ated that 
nearly POo of the population of ^a Grulla moves north each year 
where families do seasonal farm work in a series of locations, 
later returnini? to La Grulla in September and October. In this 
program the teachers are selected from adults whose fanilies . 
move v/ith the crops, and these teachers accompany small clusters 
of children providii.- continuin;; educational services in 
several relocations during "the season". The purpose of this 
program is t o demons trate how much benefit can be r,ained by 
providin.^ continuity in an educational program as the children 
move. ».'henever chilaren of migrant families h'^ve moved in the 
past it has moant totally new teachers, new materials, new^ 
metnods, and many adjustments for the child. V^ith the mobile 
program at least part of the child's educational experience 
is with the same tea:hers, materials and methods at each 
t^-mporary loc^^tion. where a local program exists the Grulla 
cnildren attend too lo?al Dro.^,ram (public school or preschool) 
but the Mini 'Yieaa otart teacher either work^ in that program 
or provides a supolementarv tutoring to produce Vpe continuity. 
And wher^j no prorr^n exists, .tne Mini Head btart operates a 
"mini" center, usiially serving from five to ejrrht children if 
the teacher is alone, ^ometimos two^ or ttiree te-^achers combine 
wnere the concentr^at ion of children is large enou^^h. The name 
of the program de-rlves from the fact that teachers are prepared 
to move in^as many directions as necessary to follow the- families 
they serve in "Mini" centers. 



The basic operatinr: grant for this project comes 
rcrant from the Division of bilingual Education, Office 
oureau of c^lementary and Secondary Lducation. 



from a 

of Education 



Suonort for the teachinr: salaries anJ b as I c^ ope r,a ti n-^ costs of 
the mobile projc-ram com.es from Texos M^igrant Councfl which operates 
with funds from the Indian and Migrant i^rog'ram Division of ^^ead Start. 
Operating costs for the .Vasnington state preschool centers comes 
from Title IVA Sociol security funds aumJ ra c t er-- i by the Dept. of 
Social- and Health Services of the State of V^ighington. i^unds for 
the operation of a school arte extension of the program h^s come 
from Titlp I Mirrant funds aom-ini stered by the Texas Education Agency 

and from Urban an-j Rural Racially Di sadvan ta^.ed funds of the Wash. 

Dept. of Public Instruction. 
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IMSTHUCTl g;;A1, COMl-uUrJKT 

Fl.l CiilLDRbi; \»ILL LhARU PKE^iCiiOOL CONCLPTS Of' RELnTION'SHI P 

(These concepts include time relati onsliips : sequence 

events and causality. It includes? apace relation- 
ships: co-^parative location, movenents. ' It includes 
makinf: comparisons suoh as len.",th, size, v/ei^/nt, etc. 
as well s comparisons of number. And at includes the 
reccp;ni ti on of simil^^ri tfes and dirferHncer? necessary 
to sort, match or .;;roup objects in^classes by appearance 
or/by use , ) 



GOAL: 



itneast 7S% of project childrf^n a - o 3 to 5 will 
demonstrate their understands n;^ of preschool concepts 
by scoririj^ wltriin the upper quartlle ran^e of .scores 
a^tta'ned by children of comparable ay in the pro^ 
normative ;roup, v,hen tes^.ed individually in their 
primary lan-ua^,e after cumulative attendance intervals 
of lOG days,^sin'; the Cone eptos tej^7^ 



FINDINGS; 



Period of 
attendance 



in the progra-^. each attendance 

cate ;ory 



:iumber of children Number scoring Percent of 
in test T'-roup, in above 75th per- cnildren 



centile of norm in upper 
f^roup for their cuartile 













a,'-G ca t er'iory . 


run-re . 


100 


days 




IiO 




27 


B6% 


200 


days 




33 




23 


70% , 


300 


dfiys 




1© 




10 


100$^ 



l;.TEhPhj>THTI(':; OP KIIJDII.'GS: 

(A) Informatilon on the test instrument used an d t he norm group 

The test instrument is a project dov^loped test entitled 
the Conceptos tost. This is a 36 item tes^ , requiring approxi 
mately 1^: minutes to adm>ni,ster. It is given inciVidually in 
the child^G primary lan^ua.^o, either Spanish or i:^n;lish,^ 

o 

The test items were developed to correspond to the ei^^ht 
concept are^s included in the curriculum tau;;ht to children 
durinr daily Jr^dividual tutorin*; periods. It therefore has a 
high validity as to the curriculum cont^oTit of tni:; particular 
program . 

A statistical analysis of reliability, by the split half 
m*ethod, corrected by the Spe^arman rrown formula, yielded a 
reliabliity for tlie test of .85,. 

. The norm :jroup has been developed ov* r a tv;o year period, 
and "Consists of the pretest scores achieved by children who 

5 



PERCECTAGK OF COHRKCT AKSV/nlKS OW CONCEFPOS TEST 



DAYS 

ATTEIIDED 



I06-I- 



Mom 

100+ N-L 

zoo* N'-3 
300* N^l 



Norm 
lOOf N'U 
zoo* M s 
300* ^•• 3 



loo* N* <^ 

zoo* A/* 7 
3 00* 2 



A6e 3 



yQGE 3.4-3.// 



ACE i.O' iS 



AGE V.C- y.// 



m* N* s 

2004 W* 6 

300* /V-' I 



TABLE 1, 



7f% 



10% 



72'/ 



II y 

73 •/ 

79 y. 



] f 3 



>r -'ov : . '/ho 1 . 0, 



3^^^^ a l'i-';n.i 'aico 



RJC 



test '..uvo. I'lC ^'lior-"/' b^>T rcpr').'J'Mt, r)t*'; I i>coru;s of 
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lUSTHUCTIuKAL COMPOKKIfT (F1.3 continued) 



took the test soire time within the first *30 days after they 
entered the prof^ram, it was felt th^it no appreciable program 
effect would ba reflected within that tire limit, and that 
the tests therefore represented the "no profjram effect" of 
how mi^^rant chilcirfjn in our population c^oup might be expected 
to score with no program at all. Children represented every 
age between three and six when they entered the prOi;ram^ so 
the sample provides a comparison for every age group. The 
total number of children in the norm group is 12^. Of these 
the folloY/in; numo^-^rs were In the various a f;e catef:ories: 
21 children 3.O - 3.5; 22 children 3*6 - 3*11; 2I4 children 
I4.O-I4.5; 26 children I|.6 - ij.ll; 20 children 5.0 - 5-5; 
12 chiloren 5*6 and over. 

(b ) Effects of lonr.er periods of attendance vathin a.^e F.roups 

Table I (on the facinr, page) .shows the average, or mean 
score, for children of each age group, in categories based 
on the amount of attendance the child had when he was tested. 

Tnis analysis v/as. done to answer the question: if you 
hold the a;e f actor c onstant , does the length'of time he has 
been in the program make a difference in his' level of achieve- 
ment? It seems clear that there is a measurable difference 
in achievement related to longer periods of attendance. 

, As this is the first evaluation in this program in whjch 
a sufficient number of chilaren with 200 and 300^ day periods 
of attendance v\ere available for testing to analyze their scores 
separately, this finding that -the second and third 100 days 
show continued gain is of significance. In the past eight 
years several experimental preschool programs have shown a 
rapid initial gain followed by a leveling off or decline in 
test scores. App.arantly this "wearin,^ off" of b'enefits is not 
happening within this program. 

(C) Comparison of pro.j^ct test findings with a natiohally 
standardized test . 

Because the Conceptos test is a proj^3ct developed test, 
the results do not allow comparison with childnen in other 
programs. Ho./ever this year the project has adjninistered a 
.nationally standardized test called the Pres chool J-nventory to 
a]] children enrolled in the pr ogratn ^thi s fall. This test, 
developed by Bettye Calcv/ell, is published by Educational 
Testin; Service-, and has been standard! z»)d using a national 
sample of 1531 children tested in over l50 Head Start classes 
throu!;hout the United States in the Fall, 1969* 

I The co ntent of the Preschool ->-nv en toi^y 3 s very" slmila^r 
toTThat of the Conceptos test; e.g. space relationships of 
comparative location, idenfication of body parts arid following 
commands for movements; color and shape recognition; etc^ 
The raw score of correct answers on this 0^4 item test .can be 




AVERAGE PERCENTILE RANK ON THE PRESCHOOL INVENTORY 



DAYS 

ATTENDED 



less than WOh'^ 
Zoo+ A/' Z 



2.00^ N*S 
3oo+ AJ**\ 



/oo* A/i 7 



2co+ 
3 00* 



A/- 3 



AGE 3.0-3.// 



V7L21. 



1337. 



77*/ 



A66 5.0 '5.// 



60 7. 



I 



T.^BL:-^ 2. i^ach b£\r represents the averaje^ score 
terms of national percentile rank of the children 
in that af/j and attondancife category. 
This Table is based on scores oX cnildran from thjs 
Grulla, Texas site. 
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INSTRUCTIONAL COMPONENT (Fl.l continued)' 



converted to a percentile rank for dil'ferent ar,e groupings. 
This "percentile score", if it v;as 88, would mean that 88 
percent of the children of the- same a<^e in the national sample 
scored lower than the child who got that score fcr the te^t*" 

Table 2 (on the facing pa^-e) shows the results from 
the Grulla, Texas center (the only one to hnve completed testing 
with the Preschool ■l-nventoT;y a t the time of this ev^jluati on ) . 

The scores of children new to the program (less than 
100 days attendance) indicate that without this program*-the 
children of Grulla would mostly score in the lower half "of 
the scores achieved by the children tested in all parts of • 
the nation. However, all of the children who had attended 
the program even 100 days scored in the upper half of the 
national rankings, and children who had been in the pro.;^ram 
over 300 days averaged scores above the 80th percentile. 

Table 2 tends to confirm the findings of the Conceptos 
test, that children's achievement of understanding of brsic 
preschool concepts is significantly affected by longer i^eriods 
of attendance in Bilingual Mini Hea3f Start. 





A .concept lesson in progress 
at L^a Grulla . 



* Concept learnin'^, moves outdoprs 

If child has to choose a coJLor 
Q coded swing. q 
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]KSTRUCTTOMAL COMPONENT 

Hl.l LKSi^QliS ON PRKSCHOOL GONCl:,PrS 



GOAL: Teachers will provide each child lessons in each area 
of the curriculum covering preschool concepts reported 
on the '.veekly progress reports, incliidinrj as many 
lessons as required to enable hJ rn to adyance.at least 
one iovel in each concept area during-; each 100 days 
at t ond^jnce period . 

FINDINGS: weekly progress reports from eoch teacher are on 

f i le indica ti ng which concept area was taught each day , 
and the primary lan^^ua^e of instruction. Hov^ever 
c oncept are?j s have not been set up with "levels", nor 
has there been a testinj';; system devised for determining 
a child's advancetrent In understa ndinf'; from one 1 vel 
to another. It is therefore impossible to report 
findings on this objective, 

INTERPRETATION OF FII^DJNGS: 

A great deal of trial and effort has gone into the 
atterrpt to devise levels, and to systematize curriculum 
and check-poi nt tests so that a progre ssi ve mastery 
!• vel could be established. Part of the difficulty is 
that the project has found a number of cur ri culuni ^sources 
valuable for teaching these concepts' and has been 
'hesitant to limit itself to one curriculum, in which 
the organization of mnstery levels would have been aV 
lea .st partly d one by the author of the curriculum 
materials. Another difricu]by is th5t in many cases 
'the levels 'are purely arbitrary since learnin^^; of one 
concept does not clearly relate to mastery of the one 
"below". 

This discussion of difficulties does not deny the need 
for the achievement of this goal, and the project is 
giving high priority to fulfillment of this objective,' 
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INSTRUCTIONAL GOWPONENT 
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PI. 2 LANtJUAGE COf.^ PREHENSION IN FIRST AND SECOND LANGUAGE 

GOAL: At least $0% of project children will show at least a 

5 point rnv/ score Gain on the ■^cabod^' Picture Vocabulary 
Test in both their first and second lan,^ua^e after 
each 100 days cumulative attendance in the program. 



FINDINGS:. 



Chi Id's Primary 

V 


Number in 
test group 


Number who 
'.■jaineu p pus. 
or more. 


Number who 
(;;ained less 
than 5 pts. 


Percent 
who 

met '^oal. 


I 

Spanish 


hi 


27 


20 




sn 


English 


33 


22 


10 




61% 


TOTAL 


80 


k9 


30 




bl% 


Child^s Second 
Language 




> 








Spani sh 


33 


11 


22 






English ^ 


hi 


12 


35 




26% 


TOTAL 


80 


. 23 


57 




29% 



INTERPRETATION OF FINDINGS: 

In the three to fivo year age ran^^e, any :;iven period of 
SIX months would represent about a $ point raw score -^ain as 
the child <;ot older. The avera'^^e gajn in the children's raw 
scores in their primary language was 8 points in Spanish and 
9 points in i^nr^ish. Since the interval b'3t'.\e.en 100-day tests 
avera.'^,es about 6 months, this' means that the pro<;ram is 
accelerating language development by a ijain of about 1 and l/2 
months, per month in the project. 

This is tho/^fi^st tcjst group that has failed to meet 
the '^oal for '-ainX in thej^second lan.;;ua^e in the project as 
a Vhole, since the>^rogram began* One of the permanent centers 
1 in Washington sta fe\^o;;inell ) did meet the goal with children • 
*for whom Spanish was a second langua.;;e i^,aining an avera^ pf 
6 points and children for whom ii>n;lish was a second language 
gaining an average of 7 points, with 00% of the chiloren tested 
showing a laguage gain of 5 points or more. ono difference 
between this conter and too others in the program is that the 
educational director conducted training in this center on how 
to do dual language teaching last summer, and returned and 
observed teachers individually on their skills in helping 
children develop a second language. 

The Educational Director conducted the same training at the 
other »'ashington center but the effect of training was lost when 

all but one of the teacher's who had participated left the pro ■•ram. 
Ho plans to do training and observations for the other centers soon 

II 
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I NSTR UCT 1 0 H A L C OM PO N I-, MT 



HI. 2 USB OK BOTii LANGUAGiiS V^H iNSTHUCTION 

GOAL: Teachers will use both Spanish and bn/;lish as a 

lan^^uBfje of instruction follov/inf^ the plan for alter- 
nabinp^ lan;ua^;;e use recommonded. tc them by -the educational 
director, as verified by site visit reports by the 
educational director reportin^^ hi*s observation of every 
teacher re^;;ardin;, boti' the adequacy of her conduct 

^ of dual lan:^,uar:e teaching and the ade'ouacy of^^her 

planning; for dual lar;;ua ;e development of. every student • 
The criterion for me^tinj^ this objective shall be a site 
visit report of sat isf '-ictory for every teacher at least 
once durinj^ each evaluation period. 



FINDIWOS: Mthou/^h site visits v/ere made to th'fe^ tvvo 

permanent '.Vashington sites, no observations reports 
on* dual language teaching rating individual ^each^ers 
have been i^iven to the evaluator. There are therefore 
• no findings to report on this objective, at this time. 
The educational director expects to^ do most, if not. 
all of thes<^ obsorvaticns v;ithjn"^the next two- months. 




Lan ^,uar,e development from 
puppets and people in a 
Mini Head Start "stage box". 
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INSTRUCTIONAL CCKPOIiEHT 

F1.3 ACKIiVc-ffiUT m IriATH SKIL-LS 

GOAL: At least $0'^ of project children will h- ve advonced by 
at least one month in grade equivalent level score for 
each 20 days, cumulative attendance since their previous 
test on the preschool math se.ction of the 'V.ide Kan; e 
Achievement test, adninist- r d -individually in the 
child's prinary laa5uage. 

^-TKDINGS: 

Number of children Number who increased Percent of 
for whom both pre th^ir f.rade equivalent total group who 
ajid post tests were rank by at least one met this goal, 
available. month for each 20 days 

cumulative attendance 

between tests. 



52 35 67^ 



INTERPRET ATI CN OF FINDINGS: 

The proiect adooted curriculum materials 'in the' math ar6a 
and he-ran irrderrenting their usa ;e in the two permanent centers 
in \V'3shin:^ton state in late i.larch, 197>. The Texas mobile ^ 
cin^r^-'. just getting r^dy to relocate at that time so 

the new curriculum, materials were riot introduced to teachers 
■in the -nobile program ui<til July (when a "between crops drop 
in attendance allowed a better ti-ne for a curriculum worKshop). 

'fhe initial testing at each site was done for all children 
duri nr th'=* first few >eeks tne curriculmi materials were put 
into use, or children enrolling later in the program were g^ven 
•the //RAT as part of the pretest battery. Ail enrolled children^ 
w-jre then retestsd this fall provided^hey had accumulated at 
least 20 -days attendance since the earlier tests was ^ive 
The period of ti-ne between tests, therefore, varied from 
approximately 3 l/2 months to 7 l/2 months. 

The V.ide Range Ach^evipient Test is a nationally standardized 
test which has published "^rade er.ui v^lent" tables which corres- 
pond to- different faw scores. The lowest is N-5 (Kursery l ivel, 
5th month— based on sl nine month school year). i^ursery appears 
to correspond to three year olds, Pk - or pr-i-kindergarter. to 
four year olds, K- kindergarten to five yjar olds, 1- to first 
.Tr-iders, presumably six years old. Using the child's chronological 
ape 'as a measure of where, presumably, he snould be based on the 
prade eauivalent scores, the test scores were examined to see how 
many children were at or above their " ;rade eauivalent level for 
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lUSTHUCTI O.'iAl- COMPOKb:;T( !• 1 . 3 cont i nuod ) 



their a ;e on tne pretest, ani how many on the post test, with 
the foll'ov/in'; result: 



PRE xasT 

(Spring, ; 

sur.mer 'ly) 

POST TiiST ' 
(Fall, '73)' 



l.umoor of children Number a? or above Fircent at or 
in test group their i-rude level above p.rade 
^ based on a^e. le ^el for a.-^e, 



52 

52 



^5 



12 



62 ;o 



Tne resul ts above a r pear zo Indicate, c -^.i Idr^^n have T.ade 
•^asurable \>iins in the short period of 'tine the '^.ath curriculum 
has been in use. 

The ovaluator has sone reservutiops aooijt the standardization 
of the mR/iT at the pres'^nool level since the standardization group 
included children 336 ^•O.and up, and no reliability was piven 
yfor any younger a^e '-jroup, nor any e>:planation given in their 
/ rranual for tne rr.etnod used to determine the *rade equivalent 
ranks at the nursery and pre-kindergarten levels. 
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INSTRUCTIONAL COf/.PON'illT ♦ 

HI. 3 ihvriUJcriuK i:. f/.ATH s.<iLls 

GOAL: Teachers v.'lli present lessons to each cnild using the 
Sincer M-jth purr:culirn, or project developed reaainess 
materials in^seriation skills, docunenting pupil pro^ress^' 
thrcu:-h ther>o materials at the end/or"each v;eek. This 
objective shall be considered fulfYilled iT every child is 
reported es naving advanced by one or more levels in the 
materials durin; each evaluation period, 

FINDINGS:' At \ne ti'-e analysis was done for this evaluation 

a report system, usin^; levels in the curriculum mflterials, 
had only been in use for one month at the Texas centers, 
and for^wo-anJ a half months in the Vrjsninsjton centers. 

Bysed on this snort period the advancement by levels was 
as follO'-s : 



Number of children, 
for whom reports 
were available 



Ilumoer mcr-^aSinr oy ore 
or more levels durln_; the 
evalua ti on period . 

. 30 



Percent o? total 

mee t i n-; ^,oal of 

"at least one level". 



I:;TSRPRETaTION op FIKDIK^tS: 

Sottinr a criterion level of "at, least one 'l-,vel" in this 
ODjective v.iS ourely arbitrary since at the time it was written 
the curriculum materials were not in use and we hadn't devised 
levels b-:sed on coverage of a certain amount ""of material, 

V 

Fro- ai2Qivsis of the reports fcr the limited time we have 
them, it apneors chilaren are' averajiin.^, an advancement 'of 
about one and 3 half levels p^r month in the nath imterials. 
As soon as the croject has another two or three months experience 
tc ;o on, the criterion levels for expoct-^d rate of advancement 
by levels* throutjh tne curriculum materials must be'revised^ 
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IKafffiUGTJOUAL CUMPOHEOT 
Fl.h /ACHIEVEMiiWT IN WHITI IJG SKILLS 

GOAL: At l^ast 510^'^ of p)^ jec t^i Idren will^hnve advanced by 
at li^fist ono niontn^*i-ir"jfrvjd eouivalcnt levil score for 
e*jch 20 days cui^alative attendanji since their previous 
test on tho pre-spe llinj; subsection of th" wide Han^e 
Achieveront test, administered individually in the 
child ' 3' primary languar,e • 

FINDINGS: . ' 



Number of children 
for whom pre and 
post tests were * 
available . 



Number v/ho increased 
their grade eouivalent 
rank at Least one nonth 
per 20 days attendance 
between tests 



Percent of chi Idren 
who met this ;^oal. 



52 k2 ' Ql% 



'INTERPHETATlLi; CI FIKDIKGS: 

The pre- spellin,'; subsection of the Wide Han^e Achie v^3rr.en t 
Test is actually more closely related to writia'^, skills than to 
spelling. I't consists of a series of marks which the child 
must attempt to copy, and the reouest th'^t he "write" his name 
giving credit for any two letters printed. 

This nationally standardized test publi shed '^^grade 
eouivalent" scores b'ased on the ^r^^w score the child receives. 
These be^-^in with nursery level, e.:^. N-5 (fifth month of'nursery 
school, assuming a nine T.onth school year). Using tne child's 
chronological a^';e, in years and nonths, to correspond to 
nursery, pre-kindergart en , kindergar.ten grade eouivalents 
of three, four, and five years respec t i vely the pro. and post, 
test scores ;were analysed to see how many children v.'ere at or 
above the "^raae equivalent score for theif a^e. The results 
v/ere as follows: - 



Number of children Number. at or abS^e Percent a t or 
in teqt group their grade level at}ove s-jrade 
by a^ e. 1^ vel for are , 

PRE TliST 
(Spring, . 

summer »73) $2 .11 - 21^ 

POST TEST 

Fall »-73. S2 r!2 . [\1% 



Si nee the s Landa rdi zoti on fjroup for this test di ^ not 
include chi l.lren younger than ar.e ^> .0, aj-d no* reliab ili ty is 
reported on the preschool sections of the 'teat, there must be 
some reservations in using this. data, iiov/ever the results do 
appear to indicate a significant gain in writing skilTs by 

children between pre and post tent^ ^ 
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INSTRUCTI:jI|AL COji'VOfi-AiT! 



GOAL: 



IKSTHUCTip:^ IK V;ItTTi;rJ SKIJ.LS ^ . ^ 

Teachors^v/ill present Lessons to era-.h child using 
the wrlVo and Se3 handwritinr^ curr^5ctilUTn or project 
develop/d r^-^^odiness zr/jterdals In Viritinp skills, 
documenting pupil p^o.;re/ss throu/,h these materials 
at the^ end of eocaAveek/ This ob^'ective shall be 
consideried fulfilL6d«.if/ every child is reported as 
havinr, advanced by on? or more levels in the rftateri 
durinf; .''each ev"ilipjti on p^riod 



FINDINGS: The reporting system by levels had been in use 2 l/2' 
months for the/ /Vgshin;;t on permQnen*t sit^-s,- and only one 
m.ntVi for the/Texas center^ when the following analysis 
v/os'. m^de: 

of total 
this .'oal ♦ 



Number of ch^lcy'^n 
for whom wfitiftg 
program reports 
Y/ere avcjilaole ♦ 



Number increasin.; by one Percent 
or more 1 evel s rn the meeti ng 
curriculum period during 
the e valua t i on per J od> 



liO 



89% 



INTERPRKTnTION Oi* FINDINGS: 
> 

The criterion level of "one or*more levels set as a 
goal in this objective was purely arbitrary sUicp^the levels 
had not been d-^termined for tne curriculum mnj|ftei8ls at the 
t/ime the evaluation plan was written- Thero^Ji/as no way 

.^f- setting up a more realistic standard of hoVc Mx&i prog;^ress 
,a child should make in' the le els as eventually establisned, ^ 
An analysis of childf^ris progress f or t he time they have been 
reporting Indicates that^ the average advancement in the 
handwpitring materials is' nearly two levels^p-r month, after 
a*fe;.* more months experience, a new obj ctivs r hould be written 
w*Ith a more realistic criterion level for n?^incement through' 
• the' materials . * ♦ 
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IKSTHUCTIUN^L COMPONErJT • , ^ 

FI.5 CrilLDljEK WILL INCREASr] THEIH CULTDKAL KNOVVLtJDOE 



15 



GOAL: At le^ast of project children a;;e3 ^. 

at or above criterion l'*vel on the Tm3* 
Knowledge odminisl"red ' ndi v id I iy , in' 
iBn^'^a.^e, a''ter 100 days or 200 or more 
att'-ndanoe in the pro^^ram thereby demoos t ra t i^n^; their 
fam'llarity with objects or holidays depicted, in pictures 
' v;non are celebrated 1n a special w^^y by persons with 



to 5 v/ill score 
of Cultjural 
thei r pri mary 
days currulative 



a I'oxiC'>n cultural heritage, at 1 
level sh'9ll je 65/o or bet ter .corr^^c 
200 days th--; criterion lev^l, shall 
response on this test* 



d iys , the 
ros:;onscs : 



cri tori on 
aft'er 



100;i> correct 



r IKDINGS: 




Children in test group Number who scored 05% Percent of total J 
with 100 days att.endance or better on Test of who met goal. 

Cultural Knowledge 

^ . L ' 



U8 



35 



73% 



Children in test gcpup Humbei;^ who, scored 100^ P^^rcent of -total 
with 200 days »a t tendance on Test of Cultural' . whfo met ^oal 

Knowledije 



13% 



IKTERPKCTATIO:; OK BINDINGS: 



of 



Cultural Knowledge is a* r^oj 
Lnf; the rsrponses also dcuble 



The test 

(which, by n^col^dinf; the rsrponses 

Verbal Kluej^cy)/ It is administered in the child's 
lan.;^uage, individually and takes about three minutes 



ect developed test 
3 as the test of . 



pri«(nary 
to administer. 



It is a very liirited sample oPi; the cnild's information on 
the vast curriculum aroa included in the cultural herita^^e area, 
-t consists of « picture which is vet^y t^ically representative 
of the celebration of the Posadas holiday events, and the child 
is 8 sked what the peoplo are doing, and then ;i ven two prompts 
to 'e t him to t e ll\more about it or simply' describe what he sees 
in th'^ " icture. ^ rie is then shown a small pinata and 2r»ked what 
it is anq; what it is used for, af^ain with four prompts to -;et him 
to tell more or simply to'describQ the object, lie /ets credit for 
one corr^-^ct ansv;--ir if his re.sponse i idicotes he kndws anything 
about the Fosada,,^ another Correct answer if he can v^dentify the 
pinata by name, another* correct answer if his response indicates 
he knows what the ninata i s used for . n 



No attempt 
this little test 



has been m^de to do a statistical analysis 
as to its reliability. 



of 



ERLC 



18 



^ 16 

INSTRUCT I OKAL COMPOKENT 
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HI. 5 A<:TIVITI^S I'EATUHJNG r^hXXCAN CULTURE 

« * 

GOAL: .'itnin e^^oh evaluation period teachers v/i 11 'provide 
one or more activities featuring; a pinata end one or 
more activities featurlrij^ the celebration of the Posada, 
as- documen^ted b': description of these activities 
reported on their v/eekly pupil progress report. 

FINDINGS: During the period February throur^h October, no 

activities v/ere reported havinc^, to do with the Posada. 
It seerno apparent that teachers prefer to teach children 
about holidays in the pr*oper season. 

Only a scatterin'^, of teachers mentioned use of a pinata. 
Fron on-site visits and from talkinf^ with teachers it 
v/oMlr: oppear that this is "under repol^tint;'' rather than 
' ^ a [''\''\nr'\ to use pinatas. ^'hey are'^used so routinely 
in conriection with vari'ous fiestas planned by the 
• centers, or in the celebration of birthdays, that no 
special mention is bein.p; made of them in the curriculum 
reports. 

INTERPRbTATION OF FINDINGS:^ 

' '**hat is most evident from examination of the reports on 
cultural herit3.^,e activities in the centers is Jhat the program 
is far .richer in the variety of ;jctivitxes^ than would Beem 
indicated by the project goal. In the nine raonths she was with 
the program, the talented A^^aria Teresa Cruz developed a large 
repertoire of cultural materials for our use: son^-^s, dances, 
stories, fin.;er plays*, art materials, special activities for ^ 
holidays. 

tor example, althou.jh children were not tau:;ht anything 
about the celebration of the Pos-adas holiday during this particu- 
lar evaluation period, cultural heritage curriculum^ reports 
indicate the following holidays were featured th-jfoutjh a variety 
of activities at the centers': * 

Dia del e jerci to -Febr . , 
Carnaval hebr. 
Valentine^ s i^ay Kebr. 
Dia de la Bcmdera Febr. 
La Primavera Warch 
•^1 dia del Nino ^pril 
LI dia de la Madre May 
1:1*1 din d^l padres June 

For "Children's Day" (El dia del NinoJ each teacher made 
baleros (a stick and cup toy) to give her childron, and a 
special puppet shov/ play wns ,written and ';i^^o.n as part of a 
small fiesta for the children held in each center. For 
Carnaval children had a story with pictures as background 
information (used for* language development, d i s f:us si on ) . They 
made costume items-, learned dances and a son.^,. The type? of 
activities varied with each holiday theme. 

, * »* 
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INSTRUCT I cAiAL COMP.nENT 



PI. 6 VERBAL KLUrMlCY IK PH^Vair/ LaN IUmOK 



GOAL: rtt least Vp;4 of th'j childn^n altondin; tJie pro.'^ram will 
demi-no^rMlM their v^^rb/il fluonc;/ in t he*J r i^)rjmrjry l'jrii;ua 
by ccoMn^: at or above crilericn It^vc^l on the Tev.t oV 
Verbal rluer*c;;. ATter 10 days cumuln Mve attendai ce 
the criterion l^*vel v/ould be that tn':j ch;id rreet oi.o or 
the other of trie followin; criteria, ai*ter POO dayc that 
he r-eet both criteria: (1) use of two or moj*e complete 
sentences three or more words in len»^':th in his response; 
(2) use of fifteen words or more in his total response. 



FlhDJNGS: 



Number of chi loren in Number who met one criterion P^^rcent 
eaca attendance cater.ory for verbal fluency: '^'"io met 

-oa] : ^ 
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100 days - k9 
200 days - i;8 



29 59?^ 
Number who met both criteria 
for verbal fluency: 

28 SQ% 



ji/rtRFRiiTATIOi: Or' FlKDiliGS: 

The Test of Verbal fluency has been de::cribed under 
discussion of objective F1.5 I Test of Cultural Anowled^,e). 
J^y recordin*^ children's responses to the three ouestibns and 
four prompts tp tn.i presentation of a picture and a small 
pinata, a very rou.;h measure of a chi Id * s expressive ability 
is obtained. Since the only other lan^uarc measure beinr- used 
in the program, The -t-eabody Picture Vocabulary Inventory^ does 
hot recuiro the child to say anythin; only to point to 
a picture identified by a clue, this smal] project-developed 
test was used to measure a child^s ability to use expressive 
^.speech in his primary lan-';ua-:e. No statistical analysis of 
test reliability has been carried out. ^ ^ 

The pre test scores for the l|R cl^ildren in the 100-day group 
were 'examined • -feo g^^ ^ rreasure or the expressive ability of 
this '^roup of children when they eMored the program, with the 
folio win:; results: , * ' 



number of cnildren f^or Number v/ho met one criterion Percent who 
whom pre tests were * for verb^jl fluency: . me*t f-^oal: 

available: 



39 

Post test: 
U9 



13 

^ 29 



33% 
$9% 



These scorer, seem to indicate a considerable r^oin in verbal 
though final test scores fell short of the ^:oal. 



fluency, e.ven 
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INSTRUCTIONAL COMPONENT , l8 

HI. 6 HIGH TEACHER CHILD JNTKHACTION 

GOAL: To assure each c'nild a hi^;h level of opportunity to develop 
verbal skills, each teacher, after four months of training 
and experience, will Leach children usin; a method v/hich 
provi'des an opportunity for chilcron to make a verbal 
response at least once a minute durin/, directed teaching 
periods, as measured b./ the Hicharz interaction scale 

PlilDINGS: 



Teachers Opportunities for Hate per Meets Actual child 
observed response provided minute crj^teria verbal response 

durinf: 20 minutes '''^^ -recorded dulr^in^ 

directed teachlnr?; same 20 minute s 



1. 


t • 


2.k$ 


Yes 


32 


2. 




3.7 


Yes 


2b 




78 


Yes 


k2 


I: 


88 


u 


Yes 








3.2 


Yes 


26 


0. 


116 


.5.8 


Yes 


6U 


V. 


11-1 




. Ye.s 


65 


8. 


88 . 


■ Yos 


b'2 


9. 


79 


3.p5 


Yes 


25 


10. 


89 


■kM 




k3 


11. 


77 


3.85 


Yes 


39 


12. 


92 


[|.6 


Yeq 


62 


13. 


72 


3.6 


Yen 


.i+O 


111. 


I48 


2.1; 


Ye? 


23 


lb'. 


77 


3.85 


' Yes 


33 



INTERPRETATION OF FINDINGS: ^ 

The Richarz Interaction sca.le is an instrument on ,which a 
trained recorder notes both verbal and t^ostural int erchanfjes between 
teacher and ~chi Idren^.duri ng a tined period of observation. The 
inter-rater reliability between trained observers using this . 
instrument was ,83 in terms of their a^^reement on number and cat,egory 
of a"'ctions noted. (Reliability tested winter, 1972) 

The above scores represent defirjite actions taken by 
teachers during 20 minutes of teacher planned learning; a^1:ivities 
which 'would encourati;e a child response. The rangQ/':of scores 
reported above' is from I4.8 to II6 during 20 minut.^s of , observation. 
To put this in perspective, the range of scores for opportunity 
for response provided ran-^ed fj?oni 7 - 52 in a 20 miniite peripd 
v^heD most teachers were new paraprof esjs jonals during the winter 
of 1972. By summer of 1972 the range was from ijl - 83. The' ranr^e 
found during the winter of 1973 was^ from 1[6 to 8I . ' The scores sribove 
therefore represent a peak performance in terms of teachers pr^oviding 
a highly interactive ^teaching environment. 
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STAPH DEVELOPMENT COMPONKOT 
F2.1 IN SiiRVlCK TRAINING 

GOAL: i^hile teachinp; children under the observation of the 
trainer, the teacher trainees vd 11 demonstrate th©' 
teachlnf;; behaviors identified on the 6b aorvati cn; forms 
as measured by acccnpany in^; unit checkLists, with 
each treinee achieving at least 75% of the items 
included on the cheakJJLst. 

FINDINGS: • 



TEACHERS 

MONTHS EMPLOYICD 
FROM 2/1 -9/30/73 




A B C D IT P (} H I J 
85888886Q7 



CHECKLISTS VvITi}„ iiii5ii5 5 2l4-.5l. 
SCORE 0V5R 19/0''" 



MOBILE 
CENTER 
TEACHERS 



TEACHERS 


K 


L 


M 


N. 


0 


p 


Q 


R 


s 


T 


U 




MONTHS EMPLOYED 


8 


6 


i+ 


3 




8 


1 


8 


8 


8 


7 


FERMANEOT 


rauM 2/1-9/30/73 
























CENTER 


























TEACHERS 


CHECKLISTS WITH 


1 


1 


0 


0 


1 


1 


. 0 


1 


2 


1 


0 - 




SCORE OVER 75% 



























PERCENTAGE OP' TEACHERS. EMPLOYED FULL EIGHT MONTHS Iffil TING G OAL- 100^ 
PERCENTAGE Or TEACHERS ^EMPLOYED LESS THAN 8 LIONTHS MEETING G0AL-50$^' 



INTERPRETATION. OF FINDINGS: 

The inforrration on number of checklists completed is 
somev/hat mislB aciing as to the number of training units completed 
because some checklists cover a series of' training units For 
example in the first nine yi>i;is of training, thera are only ^ 
^three checklists. Ttiereajft^eiyJ; there is a checklist every 
^unit of training, so it'makS'^ quite a diff'^rence which part of 
the t raininp; ou rrlculum a teacher is in as to howmany checklists 
v/ill have been completed. - ' . 

One unsolved problem affectin,-^ the mobile program is how 
to provide on-i/oinp; training during the^ season v/hile centers 
are moving about in the northern states ^f or teachers who are 
beyond drivin;; distance of the two trainers with the mobile 
program. Thene two trainei^s each rode circuit nervintj; teachers 
at more than one„ location, sometimes covering center:; up to 
150 miles apart, in Washiin^ton, state . Training; was simply 
suspended for very short term centers which opera ted beyond 
this range, e.f^. iri Lynden, Vrfashington on the Canadian border, 
for five weeks, and at Burley, Idaho for three weeks. 

^ One teacher, hpwever, serves a small ';roup of Cirulla children 
'a_tNioope f or^ almo^t^ a_ six* month P®_^i^d._ The^i^st 

J^'-J^No checklist is a ccepted .unt il the score is' at least 7b7o. This ^ 

erefore represents , 100% of the checklists completed. 
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STAFF DEVELOFKEUT COMPONENT ( . 1 continued) 

summer a ref^ular staff trainer made approximately a one week 
trip to Illinois, She did intensive testing and training wl'ile 
she was there, and she also looked for someone wj th training 
in early childhood education who would be wiilinr, to act as 
a trainer, on a consulting bnsis, for our Illinois basod trainee 
This did not v;ork out very well. The "consulting trainer" 
employed v;as no doubt competent in her field, but she did not 
receive , enou^j/i orientation in. our training methods or materials 

#to use them effectively. Our training? observation forms' call 
for recording descriptions of actual behavior ot\«erved, and 
quoting teacher a-nd child interaction' so the tra\ner can then 

> mirror back to the trainee .what she has dQne reinf or cini,^ 
teaching techniques done, correctly and makini^ very specific 
suggest i ons where ommissi ons or incorrect technique s were found, 
i^'or example a training unit of questi oni-n^; techniques mir^ht 
record "helpe-d child solve problem by giving him a choice 
question--is the truck green, or it it blue?" Instead of this 
kind of specifics, the observations sent back by the consultant 
trainer would be of the followin,; nature "Lovely manner with ' 
children " "So enthusiastic about teaching" "1 continue to. / 
be amazed at her understandin-g" . 

Concluding that it requilred a period of training of 
the trainer to use our materials, the second summer we simply 
Jiscontinued traininr; while this teacher was* beyond commuting 
range. 

As we ar^.; tryin,^ to develop a model -v/hich can scatter 
teachers as widely as necessary to service the children they . 
are following, the discontinuance of training for teachei^s 
in' remote areas does not seern an adequate solution. Also it is 
not fair to the teacher involved since pay raises are tied to 
training received, ^and the project feels an obligation to 
further career development of all staff. * 

One solution which may be feasible to try in the coming 

season v/ould be to have someone at the local site video tape 

the teacher wliile she is demonstrating techniques contained in 

a given training; unit. These could b^ sent in to our regular 

staff trainers for evaluation and feedback, either written or by 
phone. 

Another -solution ma*y be to try again the Ipcal consulant 
-trainer. The project has now developed three training units 
for trainers, which systematically introduce a prospective 
trainer to* the skills of demonstrating, observing, and 
.conferencing with a'teacher trainee, ^^ith this more systematic 
approach to orienting a person to the use of our training 
materials, d more satisfactory result mi ^,ht be possibly than 
our first trial. 

Some solution to this matter will require the attention 
of staff in the coming months.- 
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STAI<T< D5'.VEL0PMENT COMPONENT. 



H2.-1 IN SERVICE THAIl.IiiG PHESENTATIOMS ' 

GOAL: The trainers v/ill present training to each teacher 

trainee consisting of- at least the following elements: 
(a) discussion of the written material (b) a demon- 
stration by means^^i^ideo tape, role playing, or a 
live demonstra tipi wi^^i chl/dren , (c) observing the trainee 
in a teachin,; si^uati onS^ording his use of the 
target teaching b^shaviors, (d) discussing the observations 
Y;ith the traj nee s ; a^d^o^^w^e^t^ld inv/eekly training 
reports submitted to tTTe ovaluptor, 

' FINDINGS: 

"*» • 

A training chart i,s 'maintained on an ongoing basis 
for every trainee. Training reports are submitted by 
trainers every week on ^yhat presentations, demonstrations, 
observations and conferences ha^e been held wi'th trainees. 

These records document that thi-s objective has been 
fully met. 

INTERPRETATION OF FINDINGS: 

A sample of the master chart on training 'is shown below: 

4. (using appearance Present.a ti on and 

words Chi, Lesson 3) Demonstration: i|/3/73 and 5/2/73 



,1* 
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Ob servat j ons 
comple ted : 



t)/l3/73 and 0/20/73 



5« (Use of Questions, 
Ch. 1, Less.ofi k) 



-w-i Che ckli s t covers ^ 
Ujiits 2, 3, 5) 



Presentati'on and 7/ 9/73 
Demonstration 



Observations 
completed: ^ 

Checkiist-^-and. 
Score . 



6. (Mak ing transitions jPresentati on and 
( Ch. 2 , ^ Lesson* 1 ) Demonstra ti on 

Observations 
completed: 

7. (Ci vi tik' clear Prcsentati on and 
directions, Ch.2,2) Demonstration 

Observations- 
completed : 



7/11/73 and 7/16/73 
7/\9/73 (18/20) 
8/20/73. 

8/30/72 and 9/5/73 
9/10/73 

9/13/73 and^9/20/73" 



The above training record is for one trainee. Because of 
differences in times of employment, trainees are nearly "all 

at dif f erent .pla ces in the training curriculum at any one time, 
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STAFF DEVELOPMENT COMPONENT 



P2.2 .CLASSROOM INTSKACTIUN PATTERNS 



GOAL: 



After 



completing at least six months of teacher tralnJn^; 
teacher trainees will demonstrate a pattern of 
interaction with chilcire^n durlnr; forty minutes of 
classroom observation recorded on the Richarz classroom 
interaction scale, which meets the criteri on 'level in at 
least nine out of the follov/ing 12 categories: 



1. Number of statements used, 
2» Number of nuestions asked, 
3,» Number of opportunities 

for response provided . 



5. 
6. 

7. 

8, 



10. 
11. 
12. 



not 
not 



le ss 
less 



than 
than 



ko. 

20. 



.not less than 60. 



I4.. Response elicited from childrajn, both 



verbal and nonverbal, 



Non-verbal communicati on 

( ,30stures etc ... . 
Behavi or intended as 

enc6ura5;ament . . . 
Behavior intended as 

restri cti on .... 
Behavj or intended as 

di recti on ( teaching) 
behavior intended as 

mana f^ement ^. . . 
Approa ch v;i th op proval 
Approach neutral 
Approach \nth disapproval. 



. . not 

used 
noL 



less than 60. 
less than 30. 



not less than 20, 



not more than 10. 
not less than UO. 



not 
not 
not 
not 



le ss 
lesj^ 
le ss 
more 



than 
than 
than 
than 



30. 
20. 
60. 
10. 



PINDlNt:}S: ' ^ • 

Categories in which criteri'bji was met, by teacher.' 

A. 10/12 E. 10/12 I. 10/12 M. 9/12 

B. 9/12 ' P. 10/12' ^J'. 11/12 ' N. 10/12 

C. 11/12 ,G. 10/12 ^ K. 11/12 0. 9/12 

D. 11/12 H. 11/12 L. 11/12^ 

Percent of teachers meeting criteria in 9 of 12 categories — ^( 

INTERPRET ATIOoi' OP FINDINGS: 

The findings above represent the fourth administration of 
the Richarz Interaction Scale, It was given fn winter of 1972 * 
whdn all teachers were new,' and the scores achieved by inexperienced 
teachers at that observation became the baseline from, which to 
measure later change in teach.er^ behavior • The criterion levels for 
interaction shown in the above chart wore levels reached by no more 
than 2S% of the teachers in the first round oT observation, so that 
the attainment of criterion levels represents a si»^,nif icant change 
in teacher interaction patterns gained from experience and training. 

Illustrative examples of the changes are shown below: 



Nuniber of qtiestions asked. Criterion 
Inexperienced teachers range: 8-35 
Teachers this evaluation: 32 - 7$ 



level at least 20 in kO min. 
[i./l6 over cri'terion level. 
l$/l5 over criterion level. 



obs 
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S?AK> DhVhLOPiVKNT COMPONliiNT (i"^.2 cont.lnUod) 

Opportuni ti 03 for response provided. CrlL . ieveJ at ieasl 60 in I4O min. 
Inexperienced teachers ranj;e: 17 - 77 2/l6 'over criterion level 
Teachers this evaluation: 8I4. - 165 \15>/l5 over criterion level 

Behavior intended as direction. Crit. level at least I4O in [1.O min. obs. 
Inexperienced teachers ran'^e: 11 - SO 3/lt> over criterion level 
Teachers this evaluation: S.S - I3O IS/^S over criterion level 

Behavior intended as encouragement • Crit. level at least 20 in l|0 min* 
Inexperienced teachers range: l\ - 17 0/I6 oyer criterion level 
Teachers this evaluation: 18 - I4.8 12/l5 over criterion level 

Because there has been some turnover of teachers since 
evaluation ben;an two years aF,o, some but not all of the teachers 
are the same in the i^roups shown abov^^i^s ".Inexperienced teachers'' * 
and th'; present p.roup. This evaluation group reports only teachers 
who had acquired at least six months of training and experience . 

The r^eneral pattern of the inexperi enced teacher i s that she 
watches over children and works around them but is not skillful 
in interacting, with them or involvj n^^, them in a learning; process. 
For example, the Richarz -interaction scale has four catef^,ories which 
deal with the "intent** of the interaction between adult and child. 
These are: ii^ncourap^ement , Direction, Manap;ement and H'^stri cti on . 
Management wculd be all those statements made to control behavior 
or to ^et the child from one activity to the next---such ^comments as 
"It is time to go in now" or requests askir.g the child to sit down, 
or -asking if -he would^ like more milk. Direction, on the other hand, 
would be all comments, reauests and questions whose primary . purp ose 
is to instruct the child, such as "Your pants are the color brown, and 
your shoes are brown, too. What color are ' my shoes?" ^ 

In custodial care situations manar^emont interactiore dominate^ 
because^ "direction" is, strictly speaking, unnecessary conversation 
not required to keep the child safe and busy. The training curriculum 
for this .program has units intendf3d to increase the conversational 
-exchange with children to make le arnjng'^' experi ences out of every 
activity throurtiout the day, not lust the teacher planned learning 
periods. It also has specific trainir)g in use of questipns to b^^gin 
to involve the chJ Id more actively verbally in the learning process, 
and in the use of reouests for children's physical invoi/ emant 
in the 'learnj ng /process*" (both verbal and non-verbal behavior are 
included in the category given above "opporjtunit ie s for response".) 
•< 

*Most teachers in the program now ar-n involved in training 
that should enable them to us^ encouragement much niore effectively, 
and to reduce their use of "restriction" rriplacing ' i t with more 
positive modes of bohavjor. In lant summer's evaluation S out of l5 
teacher.M failod to moot criteriun either on their U3e oC enc ouragem^jnt , 
or in having twu hi ^h use of r^^s tr Ic 1 1 on . Jt is anticipated that the 
next evaluation would demonstrate a change in interaction in both 
these categories. . ^/-^ ' - 
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STAFF bZVKLOFl'.KlfT COMPOMhfiT 



H2.2 HKACHIWG kU'O !/aJ NTA IM IKTi^RAJTJON LtVEL GOALS 

GOAL: To reach and T^int^in a hi^^ level of int'^raction, trainees 
Y/ill comjlete three or more units oV tr^inin^^ within th,eir... 
first six r.ontas after enployment, and f^efcween each 
evaluation date, as doouniented bv th'jlr employrr-^nt rt^cord 
and the master chart of trainin^v completed kept by the 
evaluator. 

FINDINGS: 

Teachers 7 ^'i ^'^ Training units Tea<:hsrs meeting 

nonths they were completed durin*^ criteria (at least 

employed b6t;;een evaluation nonths. one trsini^f^ unit 
2/1/73-9/30/73 • P"-^r t^o montnsr 
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Yes 
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15 
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i| 


Yes 
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- 1 


mo 


0 
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- 8 
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Yes 




- 8 


mo 


*• 


No 


20 


- 8 


mo. 


5 


Yes 


21 


- 7 


mo. 


1 


No 



Percent of teachers meeting criterion for amount of trainin*'; 
received: 8O/0 



INTbRP4bTArJ(;N OF PJtiuihG^: 




The pace of training shotved quite 9 'bit of variation between 
the different centers ani trainers in the prof^ram. Aamini strative 
action is beinr; taken, based on this evaluation, to brlm^ the 
trainin-:; effort up to an acceptable ^standard in all\centers. 
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STAFF D.WhLOPMKiVr lrd.1P0HENl' 



F2.3 THAmiSO IN B I CULTURAL EDUCATION 

GOAL: ror/^v<^i-y six we^^ks tho bicultUr-jl ,efju-?5tit>n resource 
tea'c^er is ossi.^ned to v/ork with a center, teacher' 
trainees in thn center v;ill hav^ demonntrat-d their 
abiiity to teach an activity in the blcultural 
educ^tj on curriculum under observation of the 
bS cultural eaucation resource teacher at^l^^ast oncB, 
as documented by not^s on individual observations* 
of teachers recorded by the resource teacher. 

PIKDItrjS: * , 

The BiculturaL. resource teacher //a s, a ssi^ned to 
the Kobile centers for 12 weeks durinp, the home 
base period. Goal at least 2^ observati ons per trainee. 



Trainee Observat ions 
Corrplet ed 

A 5 

B 5 

c ■ 5 , 

D 
E 



Trainee ubaervations 



¥ 
G 
H 
I 
J 



Comple ted 

5 
5 

5 ' 

5 

5 



The BiciAltural resource teacher was assigned to 
the permanent centers approximately IH v/eeks. 
Goal at least 3 observations per trainee. 



Tra inee 



A 

B 
C 
D 
E 



Ocjservations 
uc^Dleted 

2 
2 
1 
3 



Trainee Observations 

ComTjletd-d ^ 
. 2 

G ^ 3 . ^ 

H 2 
I 2 

J ' ' . 
-employed only one month 
ciurin:z; this peri od. 



Tn'e objective was met for 12 ^teachers , not met for. 8. 



IKTERPROTaTION ok FINDINGS: 

The Bicultural Resource te*acher had thre^" basic a'reas of 
responsibility: (1) the development of materials; (-2) the training 

of staTf and trainers in the use of these ^ma terials and 
(3) the involvement of\ih^^ parents and community in the program 



throu^zn fiestas an:i otfhe'r events 



usin^^ 



tlijETTri-^l tural theme 

/ 



During; tne period of her assii^nment to the mobile center 
during its hone base months only one .fiesta was held for the 
community. 5ihe. therefore^ concent ra ted her work during^this 
period on the production of materials and the straining and- 
observations of staff. ' 
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STAFl? Ur;VKLOPMivliT COHFO'NKNT {^2.^ conllnuori) 



26 



Durin-'; tne period of her -assi-^nment ,to the permanent sites 
in Viashin-^ton state, the parent and comnunity involvement aspect 
was far more demanding* Three fiestas v/ere held, drawing 
hu^;)dreds of people and very actively involvin(r the parents 
at both center sites* The quality of the training sho hod 
•iriven was evident as the children ard. staff performed many 
many dances, son;;s, skits and other activities related to 
the bi cultural theme* 



The reputation of Bilin;ual Mini Head(S^tart as a ^resource 
in the field of bi cultural education spread^^fhe prof^ram 
therefore sponsored a workshop throu^^h Columbia Basin Comriinity 
Coller;e on th^ subject of "Bicultural Materials for Preschool 
Children", This workshop v/as prepared by and taught by 
Senorita Cruz and by imelda Guerra, staff trainer from the* 
ii^obile center part of the program* 

\ In^ sunrrarj, tne failure to meet th:s objective' in 
doing formal observations of teachers in the ^iVashington sites 
represents a readjustment of time, and was' probably appropriate 
to^ the needs and Dest interests of the progrSim* 
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STAFF DiiVbLOPr.'KMT COMPONENT 



H2.3 TRAINING IN BICILTURAL EDUCATION 



GOAL 



: Th^ bicultural education resource teacher v/i 11 present 
training each week at -the center to v/hich she is assigned 
pnovj dJ ni^ demonstrations of bicultur'^l activities 
arpropriate for project ap,e childi^en, includjn*^ in each 
six Tionfch pei'iod botv/eon evaluations at least one 
activity involving tne Posada and the use of pinatas 
as documented by the weekly training report submitted 
to the evaluator. 



FiWDIKGS: 

The Bicultural Education Teacne^r suomitted training 
reports for almost every week durinp; her 9 months 
Vilth the prOi:ram, indicatin*; a very full schedule of 
trajninr: ir use of bicultural materials. Mate;rials 
on makinr^ a pinata (its history and usa.je) and on 
the Posada were distriouted during the evaluation . 
period, meetln.^ this objective. 

INTERPHCThTION Of MiiDIKGS: 



In addition' t,o makinr; and use of the pinata, and the 
Posadas, a small sample cf the typ'is of ma teria Is' d eveloped, 
and trainin-; of staff Ln use of bicultural materials is given 
belov/ (taken from benoriba Cruz's training reports) 



Dances taup'ht: Ritmos: 



Rima s : 



La K^spa 
Polka 
.hs Bamba 
Jarabe Tapatio 
Los Inditos 
Danza de Venado 



Ri tmo de Cascabelles Rima a la Bandera 
::>1, !/.usi CO Con N'ucho Amor 

La Bate 11a del Cal enta- LimpiBza 

miento * La Ensalada 

Un soldadito oasa La^i^ruta 



merchando 



Primavera 
La '^^ariposa 
El Mdito 



Csntos y Jue^o^ Infantiles: 



Dona Blanca 

Patito Patito 

La Pa 1 oma A zu 1 

San Serafin del norte 

Dana Blanca y Caballito Blancp 

Asi palmadas damas 

Los dedos 

Las ^oras 

A la rudea ju^aromos 
El Pati.o de mi Cosa 
En el aqua cl'ira 
La Pelota 



Coros : 

La s Ntananitas 
Di Borrequi to 
Temprano 

i»iama' y Papa Preparan 
iNoche de Paz 
Gblondrini ta 
Coro a la , Bandera 
Cane I on - De Colore s 
La i!.s tudi anti na 
Los Inditos 
Yo Quiero ser i:^oldado 
Himpo i^a clonal Kexicano 
La Bamba 



30^ 



STAKF DEVKLOPMEIJT (COMPONENT .( H2 . ^ cent i nued ) 



iJl<U tales ; 

Mahitas Arriba 
Todos Bien Lrpleados 

esta casita 
Bela Ronda 



Histories 



ntos y leyendas 



La galletUta de ijinebra 

Pos 3dtf 
La Itavidad en M/^xico 
Cuento de ninos de otras paises 
La fuadacion de Mexico y la 
formacion de las bandera 



As noted earlier, the traj.ninr; and curriculum in 
bi cultural education was also developed by our regular 
traininfj staff to include a -^reat many sonr^s, finder plays, 
dances, and- histories of holidays unique to the Uni^ted States, 
A set of paper dolls and art objects was obtained bringin*^' 
in the culture and cootume of yet other nations, and 
activiCies carried out on various international themes. 
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A. 





Senorita Maria Teresa Cruz, on guitar, v/ith dancers fron 
Moses Lake , .Washington Bilingual Mini Head Start, in parent 



made costujr.es. 



Id 
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STArF DEVh]L.OPM'-,NT COMPOfIE|^^r 
h2.k CAR[?LR D d:VELOP:>CEIfr ' 



GOAL: At least 9O/0 
not attained 
a coIlo?;e de 



of project full time staff members who have 
a highscho'ol diploma or its equivalent, or 
;ree,"'will progress toward an academic 
diploma or de/^roe by passin-; one or more subtests 
toward their OwD ancj/or by receivini'; one or more 
colle.^e credits for course work completed within eVery 
evaluation period, as documented' by notices of successful 
completion of GSu tests by grade notices or transcripts 
issuod by 'the institution attended. 



FINDINGS: 



16 staff member: 



ERIC 



of the prograjn had less than a highschool 
education, or GLD equivalent, when first employed by 
the pr o;';ram, 

or these: 11 have enrolled in classes to v/ork toward 

their Ot.D since employment; 
3' have passed their GED since employment 
3 have passed o?le^or more of the required 

t^sts toward a GhD since employment. 
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staXf members (teacher trainees, site coordinator and 
secj^etarial ) " had no college trainin:; when first 
employed by the proi^ram. (This includes the staff 
members who had not finished hizh school as well as 
six others who had their GhD or hi'^h school diploma 
but no college). ^ 

These staff m^^mbers have acouired the following college 
credits through t^e pro:',ram since employment: 



Quarter Hours 



Quarter hours Quarter hours 

29 



1. 


2k 


9. 


8 


17. 


2. 


■ 7 


10. 


'it 


IS. 


I: 


25 


11. 


16 


19. 




25 


12. 


25 


20. 




25 

0 




25 


21. 


6. 


It 


25 


22. 


/ • 


25 ' 


15. 


25 




p. 


2 


16. 


.9 





2h 
25 

0"-' secretary 



staff members (trainer,k and jsite coordinator and sec'y) 
h«d some college credits v/hen employed, but less than 
a de.'^j'ee. Thes-j have earned coller.e credits since 
employment as follows: 



1. ^ (15 qtr. hrs when employed) 2$ 

2 . « (60 sem. hrs when employed) 5 

3. (60 sem hrs, when employed) 25 



gtr, hrs 
qtr. hrs 
sem. hrs since 
employment- 



Percentage of staff lacking high school or college degrees 
at' the time of employment, who have continued • their 

education sincB employment: 2k out of 25,... 96^ 
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STAFP DLVbLOPWENT COMPOI^EOT 
2,l| CAREriR uLVELOI^ENT , OPPOhTUNITl ES 

The Project Manarer (for Washir)F,ton sites) and the 
Educational Uirectcr {for Texas- sites) v/ill work out 
a plan for career development with every staff member 
who has not yet attained a hj^h school diploma and/or 
coller,e degree and assist them to enroll in courses 
app,ropriate to their needs, as documented in a memo 
to the evaluator outlinin/j by individual the 'courses 
bein^' taken, if an^j by each, or reasons for not taking 
courses. 



PIK'DIKGS: 



^ memo from the Project l^irector, and from the Texas 
site coordinator, confirm that all staff members 
are either currently enrolled in collei;e courses 
or will be during the cominp; ouarter, havinr; begun 
work th the program* too late for enrollment under 
the curr'^ct quarter. These reports also indicate that 
the project has helped arranr.e for hip;h school GED 
classes £^or trainees at all sites and has couni^eled 
staff meilrbers about tneir continuing educs^ion. 
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PARENT INVOLVEMENT COMPONENT 

P3.1 FAMILY MEMBERS PARTICIPATING IN EDUC^TIOIiAL ACTIVITIES 

GOAL: Members of families equal to at. least one-third of the 
Enrollment capacity for each permanent site, will 
participate ih the educational program for children in any 

of three ways; (,a) participating ir a planned home 
teachinjx prorram, (b) partic ipa ting in the cente^r's program 
working directly with the children (c) contributing to 
the. programs* bicultural education activities. These types 
of family member partipation (fanily member includes 
parents,, brother or sisters, grandparents, aunt, uncle or 
guardian) will be documented by payroll reciSrds Tor 
family members ^employed as staff and by vouchers for 
volunteer services (earning payment to- parent group) by 
family members who are not paid staff. 

FINDINGS: ' 

Analysis of employees who are parents of children in the 
program, and of parent vouchers for various types of 
services performed, indicates that at least the minimum 
of 20 parents at Grulla, 10 at Moses Lake and 8 at 
Connell were directly involved in the educational program 
for children. The enrollment capacity -at Grulla is 60, at 
moses Lake it is 30^ and at Connell 2I4, so criterion is met. 
INTERPRiTATIOK OF FINDINGS: " , 

in the educati onal activities 
Parental involvemerit/a t the Gpulla site and at Connell 
was largely limited to help v/ith special pror^rams and 
fiestas, and to supervision of children on trips. 

In Moses Lake the types of help given by parents and 
other f amily* members is far more varied, '^his is the 
only site v/hich regularly reports parents helping, staff 
in the classroom, or even filling in for stfeff v/ho are 
out on vacatic)n. The Moses Lake site has had more programs 
and fiestas involving parents and the community than any 



regularly (rather thanJbn-oall ) * The contribution of th^ ^ 
parents, and the site coordinator who has*' mobilized the 
parents and cotnmunity members in behalf of the program, 
seemed especially worthy of notice in the evaluati on, of 
this component . * . ^ ^ 



This particular objective only calls f or listing of parental 
activities related to the children^ s educati onal activities. in 
all sites parents have d one a great many services for the program 
— example one parent made 10 easels for the Vi/asliin/':ton centers ; 
parents have made smocks for the children and many many costumes 
Y/hich have enrich d the culturaXheri tage program. Parents have 
contributed a great deal (especially at Grulla) to rehabilitation 
of the centers, cleaning, paint.ing, building. Parents handle 
all laundry for the, program at Connell. Records turned over to' 
the evaluator on types of parent involvement in'dicate that this 
has been a rich resource to the project. 



other center. 




where parents meet 




PARENT INVOLVEMENT COMPONENT ' 

H3.1 SOLICITING PARENT INVOLVEfAENT 

' GOAL: Staff will contact, parents and other family members 
soliciting assistance with the educational program, 
as documented by parent contact reports submitted by 
site coordinators and trainers and teacher reports 
on home visits and/or staff-parent conferences 
submitted by teachers* At least S0% of families will be 
contacted regarding participation in the educational 
program. 

FINDINGS: The rppcrting system of the project enables the 
evaluator to have information on parent contacts by 
the site coordinators,^ but not parent contacts by 
teachers or trainers who have , no forms for recording 
or repcrting such c ont act s . The goal above stated 
anticipates that parent contact is the responsibility 
of teachers and trainers as well a.s the site coordinator, 
but a data collection system has not been implemented 
that would allov/ reporting on this objective, . 

At present the job descriptions for the site coordinator-, 
for teacher trainees, and for trainers are not specific 
on the type of responsibility each position carries for 
developing parent participation in the program, nor what 
allocation of their time it is expected will be dovoted 
to this objective.. If administrative action were taken 
.to clarify, this responsibility it would-be possible for 
the evaluator to design a monitoring instrume^nt to See > 
if this objective is being met. 

INTERPRETATION OF FINDINGS: 

Although the evaluator lacks data to compute a percentage 
' of parent contacts, informal data from site visits indicates 
that^parent contacts are taking place and the program 
is irfistituting Some steps which will increase parental 
inVolvemeht, A new training unit is just beifig put into 
u^e oftntered around the skills a teacher needs for successful . 
parent-teacher conferences. In addition, a home survey 
instrument /is being used at all sites: the teachers completing 
it at one site and the site coordinators at the- other sites, 
which obtains information about the home and its educational 
resources for children. A third change that might be noted 
is that parents at the Moses Lake center have paid tuition 
and are sending* a group of parents to a workshop to learn 
how to use '"a "home lending library of toys" which can help 
develop preschool co ncepts. All of these charges should lead 
to an increasing parental partnership role^for the children 
in Bilingual Mini Head Start. 
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PARENT INVOLVEMklNT COMPONENT 



113.2 FAMILIES PAi<T]CIPATIKG IN PROGRAM MANAGEI/IiNT ' 

GOAL: A parent and coinmunity advisory group formed in each 
^' ^, .permanent site will' be active in; management of the 

program, defined a's making decisions or ta)cin^5 diction 
in the following areas: f 

(a) organizational matters including election of 
officers, setting of meeting times, parent 
projects , et c . 

(b) reviev/ of funding proposals or woric program. 



and spending parent funds 
educational program- -pa rent 



reviev/^ of 
changes ; 
'( c ) personnel actions 

(d) Plans for earning 

( e ) , discussion of the 
choices as to content, methods, equipment or 
ways in ;whlch parents may participate in 
e du c a tl ona 1 pr 0/5 r am • 

Action shall be taken in each area, if appropriate, 
within each evaluation period for fulfillment of 'this 
objective. (By "if '"appropria te" is meant elections 
of officers Lf the date for reelection of officers 
comes during this period of ^the year , xjrreoo mmendati on 
of people far joDs,if a vacancy 00 curs, i%vi ow of 
proposals iT a new proposal or program change is 
being submitted during the evaluation period, etrc.) 
This action shall bi^ documented by minutes. ^ 



P-TOINGS: 

A content analysis of the minutes of parent meetings at each 
site classifying actions into the five categories above 
is as follov/s: ' ^ 

<^ ("a") Organizational matters.,. \ 

BRULLA MOSES L AKE CONNELL 

3/li| Explain 9/10 Elect officers, 8/l2 Set up I| parent^ 

Co-op, nomination choose pare'nts • nominating committee 

of board members. for screening comm. for^Board members.- 



(by 

h, /2I4. Letter sub- 
-;mitting Tit;le VII 
/^proposal for PAC 
/ review. 

i|/26 Discuss IMPD 
delegate agency 
contract . 

'7/8 Discuss plans 
' for seeking Titlel 
fUnds, budgets. 



mitting Title Vll 
proposal for PAC 
review. 



Review of funding proposals 

i|/2i| Letter sub- u/2i| Letter sub 
mitting title VII 
proposal for PAC 
review. 
5/2 Discussed 
Title VII proposal. 
8/7 Changes in Title 
Iv regs threat to 
program support/ 
parents v/ri te letters . 
Survey of 3I parents 
supporting need for 
school-age tutoring 
'prog ram, URRD proposal 
to fund it. 
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PARB:KT irJVOLVEMiiNT COMPONKNT (F3.2 continued) 



GRULLA 

2/6 Personnel 
committee selects 
site coordinator 
(one applicant) 
2/lii. reviev/ed 
applications for 
trainee: l\. applied 
1 chosen* 

7/8 approved hiring 
former teacher for 
one month as sub- 
stitute for teacher 
on leave. Decided 
to defer hirinf^ new 
trainer or sec^y 
until program gets 
back to Texas* 
From one candidate, 

hired cook> 

(d) Plans 
3/lh report on 
amount in fund; 
plans to earn more 
through volunteers 
for field trip 
supervisors • 



Personnel Actions 
MOSES LAKE 
27T5" approvela 
rehiring of > 
former teacher 
to replace one 
leaving 

7/2k From 2 ap- 
plicants chose 

I for CO ok- driver 
7/30 reviewed 

k candidates , - 
chose one teacher 
11/5 interviewed 

II candidates , 

, chose 2 teachers 
add 2 substitutes 



2/16 interviev/ed 
k candidates 
selected 1 teacher^ 



for eaiuiing and s-pendinp parent- funds 



(e) Discus s i on 
3/li; planning for' 
zoo field trip 



. 0/2 Agree to 
donate ^f200Ho 
MCDCEF. 

h/h Agree on ^lOQ 
to buy toys ; 
appoint parent 
committee to 
sele ct • 

9/10 Discuss how 
to earn money for fund, 
agreeto buy refrig- 
erator • 

IO/2U Agree to pay. 
from fund for 
people ^ to attend 
toy lending library . 
workshop > 



2/15' Vote to 
contribute ^200 to 
MCDCEF. 

Vote not to spend 
$50 for toys for 
lending library but 
to make toys; 
committee ap pointed' 
for same. 



of educational program - 
8/10 plan for fall 6/12 plan fiesta,'- 
fiesta, ask parentsset up parents committees 
if MHS should take 
cnilaren to fair* 
k/h agree to porti'cj- 

pate in community 
fiesta , 
6/7 Discuss nee'd for 



children 



to he^lp• 
Discussed v/hat 
Y/ere learning; 
aevqral parents 
.^ave support and 
appreciation. ' 
parents to help* in 2/l5 '^corrmifete^s to set 
classes while teachersto mak^ toys for parents 
on vacation ' to use at home -with 

9/10 Trainer explained children for learning, 
new curriculum children 
are using, shov/ing. 

materials, discussed*^ 
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PAREN^ivINVOLVEMENT COMPONENT 

H3.2 WORKING WITH PARENT-COMMUNITY ADVISORY GROUP 

GOAL: Td provide "the parent-community advisory ^^roup with 

information it needs to perform management function's, 
the /on-^ite supervisory and/or training staff shall- 
meet with and report to the parent community advisory group 
mohthly or as often as the group chooses to meet, as 
.documented by minutes and attenda;nce rosters; and 
the project manager shall submit all proposals and 
work pro;.;rams for review, and the evaluator supply an 
evaluation report at least twice a year to the parent- 
community advisory group, as documented by covering 
letters on proposals and evaluations as they are 
submitted. 

FINDINGS: . 

Letters and minut.es of meetings document that the 
Title VII proposal was submitted for review., the Head 
Start summer proposal discussed, the Title I proposal 
discussed, the Title IV funding discussed, and the 
URRD proposal discussed i,n parent meetings • ^ 

.Minutes document that the evaluation report was 
m presented to the Board in Texas in February; no 

sImil^:'n>^iesentation wss made to the VVashington cehters.* 



Site coordinators, the educational director and 
trainers are present and participating in parent 
and community advisory meetings according to 
rosters of all parent meetings. 
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MATERIALS DtiVELOPMENT COMPONENT 



Pij.,1 DEVELOPMENT OF CULTURAL MATERIALS 

GOAL: Tl^e Bicultural) education resource teacher will make 
' aM publish ciyrriculum materials for bicultural 

ediJ^s^tion w/fEh activities and the materials to carry 
. them out refflecting the cultural traditions of Mexico 
and the Unstpd States primarily* These will include 
more than one of each of the followint^ types of 
materials: songs, rhythm games or dances, poems, 
stories, and histories or legends concerning special 
days that ar^ celebrated. The materials wL 11 include 
written materials in *^panish, a\j|(lp tapes where music 
is required, video tapes for dances, and patterns 
and pictures for materials to go with Special days 
and the stories and activitie:s to celebrate them* 
i^ocumentation of this objective shall be the 
published inaterials and tapes. 

FINDINGS: 

*The reader is referred to the Staff Development 
Component objective on Training in Bicultural* Activities. 
It contains a partial listing of the materials developed 
by the bicultural resource teacher. This far exceeded 
the minimum requirement in every type of material,* 
except video tapes for dances. Wo video tapes were 
made, because of equipment problems. Three audio tapes 
were made, and the "titles of music and instruction 
contained on those tapes is on file as well as printed 
words of songs to go with the tape. 




Mini Head Start center. 
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MA-ffiRIALS DiiiVIiLOPMEMT COMPONiiNT 



hU*! cultural Heritage themes 



GOAL: The Bicultural education resource, teacher will select 
a monthly theme and develop materials around that 
theme supplying copies of rraterials to each center and 
for the project central file, as documented by 
materials submitted ani^weekly reports on materials 
developed and their distribution, 

PINDIUGS: Themes we1?e developed for each month (sometimes 
more than one per month if several holidays occured 
during that month) and a wide variety of materials 
developed related to each, and these materials were 
supplied to each center'. Most teachers developed 
their own file with a complete set of cultural 
heritaLje materials, and the three audio tapes developed 
to go wSth them were reproduced so that every teacher 
t in the mobile program could have her own copy 

(the permanent centers had center tapes rather than 
individual copies). (The purpose ofindividual copies 
for the mobile center teachers was that several of 
the teachers have to handle a group of children in 
a location where they are working alone; therefore 
each needs her own materials to carry with her. 

Some Themes developed in cultural heritage materials: 

La Estudiantina (Children's chorus and orchestra as 

used in many schools in Mexico, How to make instruments 
appropriate costumes, how to teach singing, songs and 
A ■ marching as group activi^es) 

La Bandera (Background of flpgs in Mexico and U.S., songs 
salutes, formations for presenting the flags.) 

Partes del' Cuerpo (^ongs, games, fingerplays and dances 
that help a child to learn parts of his body," and his 
'-own name and tl)at of others.) 



Frnta y 
at^v 



y legumbres (Fruit 
Vegetables) Games 
(such as at the right 
where child stands on 
cut outs on floor, ^says 
the name and classifies 
it as a fruit or vege- 
table) Poems and songs 
on this theme. 

Ninos de Otra Paises 
(children of other 
countries ) 

La Primavera (the first 
, day of Spri ng) 



Etc. 
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MATERIALS DKVELOPMKKT C0MP01v:;NT 

•FU*2 publication Oi- TRAINING f/iATERIALS 

GOAL: The project manager will publish six nev/ units of 
^teacher training materials by February, 1971; as 
documented by the published materials^ 

PIKDINGS: 

Th6 following materials for training have been 
developed to date: ^ > 

1. Nutrition for Preschool Children 

2. Dual Language Teaching (not complete. yet ) 
3« Math skills for preschoolers 

\\. Handwriting skills for preschoolers 
5« Motivating 3b arning 



A sixth training unit in preparation will deal with 
Pre-reading skills. 
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MATERIALS DEVELOPMENT COMPONENT 



HU.2 DEVELOPI-ffiNT OP TEACHER TRAINING MATERIALS 

* 

GOAL: The project manager, or a consultant designated by her, 
shall adapt the training materials developed by P'ar West 
Lab minicourse on methods of working with children with 
minimal language skills into five units of in-service 
training materials each containin^^ written discussion 
of teaching behaviors, Observation form to use in 
observing teachers demonstrating that behavior, 
. accompanying unit checklist outlinin^j key behaviors 
which must have been demonstrated at 1^% level to 

iss^ the unit. These adaptations will constitute 5 
tr^ning units. The sixth unit will be on the topic 
of a^rition in a child development progra - and v/ill 
condajn, similar to other *t raining units, a minimum 
of discussion materials, observation sheet 
for observing teacher demonstration of skill or* 
knowledfje in this area, and unit checklist. These 
materials will be submitte^d for review of completeness 
to the evaluator. 

FINDINGS: 

The project changed its goal as to the stJbject matter 
Ox the training units,, because it was felt 6hat the new 
preacademic materials being introduced into the 
curriculum eachjieeded a specific training ynit so that 
teache^rs would be usin»; the curriculum a ppr*opriately . 
The linit on how to do dual longua^je teacher was in the, 
interest of getting greater project wide uniformity Jrn 
the approach of' teachers .to developing language; bdth 
primary and second language. The nutrition unit v/as 
developed as planned .and is in use. 

The evaluator examined all materials for completeness, 
r^ach contains explanatory materials, observation ' 
i^^^ forms, and the dual language teaching unit^ currently 

l^cks Sf checklist i^ut all 'other units have checklists. 
The sixth unit _J^in preparation.' 
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MATERIALS DEVELOPMENT COMPONENTl^ 



FliO PUBLICATION OP PROJECT FINDINGS 



GOAL: The project manager v/ill publish, or submit to other 

publishers copy for them to publish^ outlin-ing special 
problems relating to serving migrant children to which 
this program is addressed, and some of its findings 
to date, as documented by one or more publications or 
copy submitted to other publishers with ^over letter 
vindicating date of submission^ 



"Bilir^al Head Start Moves with Children", published 
in ^^il, 1973j Your Public Schools , a publication of 
the Washington State Superintendent of Publ^ic Instruction, 

"Head Start Exhibit A't V^ashington, D,C," published 
May 2U, 1973 in the Columbia Basin Herald, Moses i^ake, 
Washington* 

Articles were submitted' to the following newspapers for 
publication (as documented by covering letters on file): 

Valley Monitor, McAllen, Texas 

Rio Grande City Herald, Rio Grande City, Texas 

Grant County Journal, Ephrata, Washington 

In 'addition to written materials, presentations were 
made at the following national meetings: 

The project was selected as the only Bilingual education 
program to be featured at the national " ^Education Fair 
held in Washington D.C. in May, 1973* Our educational 
director , Rafael Juerra , represented the pro jec t making 
two presentations ( with rslides ) describing the program 
and its findings. Displays with pictures of the children 
and* some af our evaluation findings were posted, airi a 
small flyer was made up giving brief details about the 
project ^s goals and results. The projecft was given an 
"Award of Merit" by the ^^ational Commissioner of Education 
at the condJlusion of the Education Fair. 

In November, 1973, Louise Gustafson, project manager, 
attended sessions of the National Association for the 
Education of Young Children conference held in Seattle. 
She made a short presentation about the program the 
special needs, it is responding to, and its methods of 
meeting these ne6ds. .Many people thereafter made > 
personal inouiry about the program. In addition^ the 
project receives and^ responds to a steady stream of 
letters of inquiry about one^ or another aspect of the 
program* ' - . ^ 




The following articles ^were written and published: 



r 
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MATERIALS DEVELOPMENT COMPONENT 



HUO writing AHTICLES about project FINDIKpS 

GOAL: The project manager or other staff memoers designated 

by her snail d^ivelop one or more articles describing the 
special circumstances of servin:^ migrant children and 
tne findings from this project's experience on ways of 
meeting these needs, as documented by the copy for 
these articles. (Specific topics for articles 
^ disseminating findings of this project to be developed 

at a later date following staff discussion and /, 
recommendations of the project officer.) * ^ \ 

FINDINGS: - ' ) 

The article published in April, 1973 Your Public Schools 
reives very brief overview of the neeas of migrant 
youngsters. ^A brochure prepared to accoTipany presentatio-n 
at tiig Education Fair, 1973 outlines the special problems 
in serving migrants, the Mini riead i:>tart Approach for 
overcoming these problams, and some of the results of * 
the program. 

lOTERPRETATION OF Vli®;[NGS: 

Although neither of the above publications does into 
great detail, they do meet the ^riter»ia for this goal. 



RELOCATING DELIVERY SYSTEM UOWI/ENT 

P5*l bpUCATIONAL OUTCOMES RELATED TO CONTINUITY OF SERVICE 

GOAL: To provide beginning answers to the Question: Does 
follov/in^ children with services as they move in the 
stream make any difference? the project proposes the 
folJLovdng exploratory of jective: 

Holding the length of ti'me in, the project and anre group 
as a constant, the project proposes to use the Caldwell 
Preschool Inventory and the Wide Range, Achievement ^ 
Testv(both standardized teets with nationalnorms) to 
compare the , a chie v^ement of school readiness skills 
betv/een (a) pro ject ^.children who have been served by 
this mobile pro-^ram both at' home base and instream, 
(b) project children who have been served only at 
home base (-c ) migrant children enrolled in the public 
school preschool program who have not been served by 
the project in either location as a zero program effect 
group. No criterion level of a chi evement' is set as this 
is an exploratory objective; however it anticipated 
thqt the skill level demonstrated b; group (a) will be 
f^reater than that demonstrate^ by group '(b) which in turn 
will be greater than that demons trated ^y group (c). 
Holding age constant, a further analysis of the project 
group would compare the scores of children as they vary 
by length of time in the project. 

FINDINGS: 

At the time- of v/riting this -evaluation severaL steps 
have been taken to* develop the above objective: 

(1) A, Home Survey Instrument has been selected which 
is bein-; administered tocall project children, and to 

other children' in the community v;hose parents agree that 
they are willing to allow them\to -take the tests we 
wish to have for non-program contrast group. This 
home survey instrument will be a means of eoualizinr; the 
pi^oject children with the non-project group according to 
the similarities of their hpme environment in aspects 
adjudged zo affect the child^s educational advantages. 
Arrangements have been made in Grulla and Connell for 
selection of ^.a nonr>program contrast group, and 
interviewing is under'way. In Moaes Lake another meeting 
^ is needed with school officials before such a pro^^ram 
can ^et undet* way, 

(2) rounds have been made available 'in Grulla for adding 
three more teachers which will enat)lo the projoct to 
accept childreh^who will be served only in Texas pnd -who 
will^not'be followed into ^the migrant stream. The proje^ct 
has a limited number of "non-continuity" children who have 
been served in previous years; this will increase the 
size of the non-aontinuity group to sufficient proportions 
that reasonable statistical comparisons can be made." 

(3) The Preschool inyentory, iiide Range Achievement Test 



RELOCATING DELIVERY SYSTEM COMPONENT -continued) 

an4 Peabody Picture Vocabulary ^est have been administered to 
most project children, and testing of the non-program control 
group is underv/ay in Texas but not yet at the other sites • 

V/ith the Preschool Inventory results, an analysis 7/as 
made among project children to show the program e.ffect 
by holdinc; age constant and c'^omparing scores of children 
with varying amounts of attendance. These results were 
reported as Table 2 in the Instructional Component, 

Further analysis on this objective will be possible at 
the next evaluation when more^ of the sites will have 
administered the tests and home survey instrument, 
and comparison groups will have been tested. 
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RELOCATING DELIVERY SYSTEM COMPONENT" 

t 

n^.l ACHIHVING f/lAXIMUM CONTINUITY OF SLRVICE TO CHILDREN 

GOAL: At least 10% of the mobile migrant . chiliiren enrolled in > 
the Texas based program will be enrolled again at a 
new^ location within one calendar year from the date of 
the'ir initial enrollment, as documented. by enrollmejcit 
records from successive sites as the teachers relocate. 

FINDINGS: 



Children served in 
Grulla, home base 
period 10/72-3/73 



These children who later 
enrolled in one or more 
northern locations U/73-9/73 



Percent of children 
enrolled at two or 
more locati ons • 



78 58 . lk% 



INTERPRI'TATION OF FINTDINGS: 

A new method was tried this yeai? to help the program 
during the-instream phase to quickly locate families 
from Grulla who had moved north to work. This was the 
use of a "locater card" which was given to parents pre- 
stamped and addressed to be mailed to the evaluator 
as soon as the family relocated. She, in t*urn, got 

the information to "the site coordinator or trainer in 
the area for the mobile programs, who could then look 
up the fainily and get the children back into the program. 

This^as not a noticeable jsuccess. Only eleven cards 
were^ mailed to the evaluator, representing f lilies 
who had ll^ project children. It was the impression of 
the evaluator that using word of mouth ^information from 
other families, that the site coordinator made contact 
with the families of ten"~bei^ore the information from the 
cards got to him, and that the children were very quickly 
reenrolled. 

The program showed the same flexibility it had demonstrated 
in its first year. Green Giant ^ rea ssigned many of its 
workers t?o the Kahlotus area, so a teacher went to that 
area and combined with a local program sponsored by a 
local church group to continue to serve the Grulla migrant 
children. Centers were combined during s ome periods, and 
^ teachers transferred back and forth between center sites 
in order to avoid the low attendance periods "between 
crops" encountered mostly during July of last" year. 

It is already apparant that chanp;es in crops and worker 
assignment s^ by Green Giant Corp. lamajor employer for 
Grulla families) will put the centers in still different 
locat ions , next year/ In short, a moDile program such' as 
this cannot expect to return to the same locations year 
after year, because agriculture is too changing for work ' 
locations to be predictable. It also seems essential 

that staff be trained to b^ self sufficient because ther§ 
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were six s^ff mombers who found themselves ojDoratinf; a 
one .teacher program during atr least part of the season in 
order to accomodate a small cluster of students in an 
isolated work location. 
*< 

At Walla V'/alla , Kaholtus, Lynden, Dayton, in Viashington, 
at Hoopeston, Illinois and at Burley, Idaho, the Mini Head 
Start teacher and chijjd^*en. combined v;ith another local 
program. In all cases it v/as possible to work out 
schedules to enable the mini-Head Start teachep to continue 
to tutor children and carry on with our currici^lum within 
the other program. Our training progf^am for tfeachers also 
was contiriued in 3 out of 6 of the above named loca ti ons 
where we had combined with another prop;ram. The problem of 
how to continue training when teachers are in areas beyond 
car driving, distance of the trainer^s locatioa,has been 
discussed in another part of the evaluation. ' 

The evaluation published a year ago compared the rate of 
continuity of servi^oe to children of the Mini. -ri^jad Start 
model against other programs which have alteijipted to achieve 
continuity for children at successive locations using a 
variety of models. These previous efforts have reached 
only about 20% of the home base children during their 
in-season migrantibn in the most successful of other models 
which have tried to serve a moving population. The "Mini^* 
model, in which teachers can move with as few as four or 
five children, seems to have demonstrated its usefullness 
as a superior means of serving children '*on the move".. 
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Home base Tor the mobile Mini Head Start Program^ 
La Grulla/ Texas (named for a migratory bird). 
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MA'NAGEMENT COMPONENT 
H6.1 COORDINATION WITH 



COWMUNITIHS 



GOAL: In each host community to which the mobile project 
teacher moves, the educational director or site 
coordinator or project manager will contact local^. 
public school officials and any a..;encies providing 
service to mif^rapts, exchanging information about 
programs andoJ)^eVing, t o coordinate with local pro;5ram 
efforts, a s^^cTocumented^by a master chart ' on coordinative 
contacts by the mobile program maintained by the 
evaluat ori 

FINDINGS: ^ 

4 

Primary coordinative contacts in host communities 
to which Mini Head Start children moved 1973 season: 



^GBNCIES SERVING MIGRANTS 

(1) " WALLA V/ALLA, WASH. 

COLLEGE PLACE, WASH. 
Migrant Day care Center 
Margaret Chadek, Coord. 

(2) PRESCOTT, WASH 
DAYTON, WASH 

Migrant Day Care Center 
Mrs. Hileman, director 

(3) PROSSVR, WASrf. 
GRANDVIEn', WASH. 
Parent and Child Center 

ik) MABTON, WASH. 

TOPPENISH, WASH. 

Grange Officials 

(Housing for center) 

Farm V/orker*s ^^ealth Clinic 



' SCHOOL CONTACTS 

1/18/73 with Supt. at 
Colleg e Place: Donald 
Campl?,ell. ' 



1/18/73 with Supt. from 

Prescott: Lloyd Olsen 

i:>upt. at Dayton, Victor Anderson 



Supt. Prosser, Glenn Powell 
Supt. Grandview, Darrell Smith 



Principal Elementary School ' , 
(MHS helped enroll children 
in migrant summer school) 
Supt. Henry. Milhofer 
(he agreed to be channel for 
our funds in URRD qoplicati on) 

Supt. Janies vVhitt 



No school cox:itacts 
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(5) KAH LOTUS, IVASH. 
Rev. Bates, Director of 
Migrant Day Care Center 

(6) LYNDEN,. VrASH . ■ 
Director for day care center* 
(Contacts through Judy 
Blythe, DSHS), 

(7) BURLEY, IDAHO ✓ - • 
Director of Head iitapt Center No 'school corirt-acts' 
Barbara Jessen (.by phone) 

(8) HOOPEoTON, ILLINOIS 

Onesimo Castillo .and Oscar Villarreal 
■ fi. ^ " ' 

iexas Migrant Coimcil.Day Care Center. No local school contacts 



Management componlnt'(h6.i continued) 



Additional educational contacts for services relating to 

all Washington sites: ^ • 

Miquel Esquivel, t^onsult ant Title I Migrant Pro.jrams 
IrSnacio Kesendez, Consult ant Title I Migrant Programs 

Migrant and Indian Centejp (Title 1 supported center in 
Toppenish from which borrowed materials.) 

There were several contacts with ne djc al services: Dayton Clinic 
Farm Vjorkers Health Service already mentioned. 

TJiere were several contacts with officials of Green* Giant for 
whom many of the families worked, and which gave 2$% of the cost 
\ ^f salaries for teachers in some areas in which we operated. 

The mobile pi^ogram at Dayton cooperat'-d with the County Extensid 
a^^ents and the Mini ^ead Start families operated a booth at 
the far. Our children perfornied many of the songa, dances, etc. 
which are part of our cultural heritage 'curriculum in community 
pror^rams attended by hundreds of people; one of these programs 
from Dayton was televised. 

0 



Dayton, Washington, Thursday. June 14. 1973 



55 Children 
Attend 2 Day 
Care Centers 



The Day Care Centers here 
in Dayton are .serving as a 
home away from home for 
some 55 youngsters whose par- 
ents are workinj^ here this sum- 
mer. ITie, children,* ranging 
from the age of two to six, 
arrive many times as early as 
6 a.m. at the towns two centers. 

The centers, one at the Par- 
ish Hall across from the City 
Hall, and the other in the Meth- 
odist church, serve the children 
two meals, breakfast and lunch, 
and two snacks. The children 
take part in learning activities, 
go for walks around town, visit 
the park, and this week will be 
visiting^Grp^eji; Giant. 



There is no cost to the par- 
ents of the .migrant workers 
who make use of the centers. 
However, local children are 
charged a fee. Financing for 
the project comes from state, 
federal and Green Giant 
monies. 

Most of the children are from 
the Rio Grande Valley in 
Texas, and Mexico. 

Co-directors of the centers 
are Evelyn Maynard and Bea 
Hileman. Teachers include, 
Kathy Donohue, Miriam Davis, 
Debbie Roberts, and Deni 
Schollenberger. Aides, both full 
and part time include Kay 
Laymance, Kay Eaton, Arlene 
Tritchler, Elida Ybanez, Jean 
Whipple, Julie DeRuwe, and 
H Rosa Trillayes. 
f . A new program offered at 
I this year's center is the Mini 
I Head Start Program. This is a 
1 state and federally funded bi- 



lingual program for the chUdren | 
of the LaGrulla, Texas**tfea. ' 

There are 20 children V the 
Dayton center under this pro- 
gram. There are centers in 
cities across the state connected 
with this program. 

The children range from the 
age of three to six. Their fam- 
ilies, children and the teachers 
travel together from Texas to 
Washington every year. 

According to a recent gov- 
ernment report, this program 
is the most outstanding bilin- 
gual program in the nation. 

The teachers in the program 
are training on the job and are 
receiving G. D. and college 
credit for their work. 

This program is also credited 
with having, the highest, rate of - 
continuity in the U.S. 

Sylvia Johnson is the trainer, 
and Angela Zat^te and Eiia 
Flores are the teachers ir 
program. 
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Publicity at Dayton, Washington publicizes the prof;ram«s 
selectiori as an educational pror^ram of outstanding merit" 
by the U.S. Commi^ssi oner of Education, and our invitation 
to be the only bilingual program presented at the national 

Education Pair held in Vi/ashington D.C. in 1973» 



MANAGEMENT COMPONENT 




1 ' * 

H6p2 MANAGEf^KNT BY XEXAS DELEGATE AGENCY DURIImG NORTHERN PHASE 

GOAL: This is an exploratory objective without any .criterion 
level of 'achievement since it is the first time it has 'been 
tried. * ' . 

The La Grullii Migrant Co-op Board will continue to function 
in a management capacity, performing the same management 
functions described in objective F3.2, during its northern 
phase^-de'spi te the fact that the Beard mombers will be 
moving periodically and will be widely Scattered during 
this period of mobility. Decision makinjg will utilize such 
means as conf erenc^e telephone calls , or assembling a pa rtial 
board at some temporary -loc&ti on and reaching absent members 
by telephone to conduct business and take votes, or doing 
businesn by mail ballotin^^. The strategies will be 'd'ocumented 
by periodic memoes from the educational director who is 
working \^ th the Co-op Board. 

FINDINGS: After the program left Texas, the Project i^^anager 
sent a report on progress during May, plus the Title Vii 
pBoposa.1 for review, to the Board Chairman in Texas, 

A telephone conference was held ^pril 26 in which" the Board 
members in the Grandview area', the Educational Director, 
and <the Chairman of the Board (who was reached in Grulla, 
Texas as he had nob migrated ) made several project decisions:*^ 

The Chairman agreed to contact two other Board members also 
in Grulla 9nd let Mrs • Gustafson know their thoughts on the 
Title VII proposal so she could negotiate the contract in 
Seattle in May; . ' ' ^ 

^The Board agreed to allow the board members in the. Grandview- 
Mabton area to select -onp or two other *^temporary board 
members so thfey could make decisions for the program should 
it be impossible to reach the Texas board members^ in some 
emergency, ('i'hei'e was noineed for this so it^ was *not activated). 

The Board agreed on the time and place for a conference .call 
meeting in mid-summer. 

On July 8th the mid-summer meeting was held with some. Board 
members together in Washington and others reached by telephone 
in Texas. i^roject progress was discussed;' a personnel decision 
.made on hiring a cook for the center in prandview and a' 
substitute teacher for the Lynden center to replace anoth^or 
teacher on leave. ^ P\irther decisions were made to defer 
hiring of a new t'ra iner^ and new s.^cretapy to veplnce staff ^ 
which had left until the project returned to Texas. Agreed 
the educational director should return to Texas before the end 
of August so as to negotiate for Title I funds with i-ee 
Frazier before the start of ,the sctiool ye-ar. (Par further detail 
on Board action and'decis ion making refer to the evaluation 
. report under Ob^ctive F3»2) 
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MANAGEMENT COMPONENT 

H6.3 MONITORING FAR FLUNG PROJECT OPERATIONS • 

GOAL: The project manager will maintain administrative contact, 
and/or the evaluator will maintain evaluation feedback from 
all operating sites and with every person on the aciminis tra- 
tive, training or teachia^ staff at least once a week through - 
out the year with the exception of authorized non operating 
periods when centers are closed for relocation or vacations.. 
These contacts will be docum^ented by telephone lop,s, 
correspondence, files, and data processing communication 
check-off records maintained by the evaluator. 

FINDINGS: 

h telephonelog and site visit long kept by the Project Manager 
' indicates a least once a week contact with the V^ashington 
and Texas component personnel, except during the week the 
project manager was on vacation and the week the Texas staff 
jere all 4n transit. 

Report checkin charts maintained by the ^valuator records 
reports on the program hh^^t pome in every week from 
training staff, from every teacher, and from site cocr dinators . 
iiith 'only a small sccatering of reports missing, this 
reporting system has been iirplemented throughout the 
year with one exception. There is a four month gap in 
reports from the Texas site coordinator. This resulted ^ 
frcm a staff meeting held in mid-summer in which the ^ 
'Evaluator indicated a revised report form for coordinator^ 
\yas needed to relate the information, they submitted more 
directly to the current objectives as. written for our 
program. Developing such a revised form is the responsibility 
of the evaluator, who failed to develop it. However, 
anticipating a new form, the Texas site coordinator dis- 
continued his reporting until the Project Manager was made 
aware of the situation and advised him never to wait for 
a new form but to continue to use the old one until a new 
one actually arrived. He complied and reports were resumed. 

INTERPRETATION OF FINDINGS: 

Thi^^ program is nearly unique in that it has its operations 
flung out in so many locations in the U.S. Day to day 
supervision of program is nob possible. This means that 
to monitor the program, keep up progress, and produce 
a valid program effort, it is essential to have a working • 
reporting' system using mail and telephone, supplemented by 
periodic site visits. The report system worked out 'by this' 
project does appear to be workable and to be able tomaintain 
integrity of all aspects of the work, program, despite distance. 
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